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Task Progression

The task progression for our dance is based on the theme of falling leaves.  Our grade one class has been studying autumn so we thought that the concept of leaves would integrate nicely into their unit.  We chose to use the words ‘drift,’ ‘turn,’ ‘whirl,’ ‘leap,’ and ‘settle’ as the movements that we would have our students explore and refine.  Each of our words has the potential for much more exploration than we used in our peer teaching.  We intend to explore each of Laban’s movement elements including  “body awareness; space awareness; the awareness of weight, time, and flow; and the adaptation to partners and groups” (Bergmann, 1995, p.157).
We chose to begin the development of our dance with an introduction to shapes. As Mary Joyce wrote in her book ‘First Steps in Teaching Creative Dance to Children,’ “shapes are done first because they become the beginning and end of every movement, they are a basic part of all subsequent lessons, and they are the basic control” (1994, p.74). To introduce shapes to the class I pointed out that each of them was sitting in a slightly different shape and asked them on the count of three to make a different one.  We then had our peers move out to the floor to explore shapes.  We briefly mentioned that we plan on devoting most, if not an entire lesson, to developing the concept of shape with our grade ones.  With our peers we jumped in and did a shortened version of our activity where they quickly changed shape and froze when I beat the drum.  This worked well.  We tried to give specific feedback and point out the unique examples to give students more ideas for how they could shape their bodies. 
Next, we had them come back for a discussion about how leaves move when they begin falling from a tree and played the ‘drift/turn’ music.  Then we had them explore the movements to the music, allowing them to make choices about when to drift and when to turn.  We repeated the process with ‘whirl/leap’ and with ‘settle’. With our grade ones we will have the kids explore each movement separately and without music before having them ‘be leaves’.  According to Joyce, it is extremely important that we focus not on the image of a leaf, but on the movements (1994).  Yes, the dance is ‘about leaves’ but we want our students to explore what their bodies can do in each of the movements.  We take our vocabulary from the actions of a falling leaf, but then we explore them as humans. Having them ‘be leaves’ can limit their creativity.
We had a couple of students demonstrate their interpretations of different movements.  For example, for ‘settle’ Caleb had his body repeatedly fall and then rise before finally settling on the floor.  We had the students watch him perform his interpretation of the word and explore a similar movement.  This gave the rest of the students a different perspective of the word ‘settle’ and showed them that they really are free to explore the movements in unique and creative ways.  We also made sure to point out the key elements we were looking for in their movements – changing levels and using a variety of pathways.

One possibility that was suggested to us was that for the drift and turn segments we work with relationships. Students can be paired up with one being the wind and one being a leaf.  They could then pass the movement back and forth so they only one moves at a time.  The other suggestion was that the class could act as though the wind is pushing them all in one direction.  This could help them keep focus and keep up their energy for that minute long ‘drift’ section.  
Organization and Management

When teaching our peers we were not too concerned about safety issues or showing them how to find an empty space in the gym.  We will need to keep in mind that when we begin our unit with our grade ones we will probably need to spend much of our first lesson teaching them these concepts (and reinforce them throughout the unit).
When we introduced various segments of music, we had the students listen for the changes and signal (by raising their hands) to us that they heard it. Our movements are based on noticeable changes in the music, not on counting out beats.

One thing we’ll need to do for next week is make sure we have backup if our CD doesn’t work.  At the moment, our progression is dependent on the music so we’ll need to ensure we have a way to play it, or change the lessons so that they aren’t so dependent on it.

Opportunities for Student Learning

Our task progression gives students opportunities for learning in a number of domains.  Through exploring and refining the various movements, our students will develop psychomotor skills such as coordination and grace.  They will also achieve learning within the cognitive domain through the problem solving aspect of the dance.    We want our students to make decisions about when and how they should move, both individually and as a class.  They are given the responsibility of listening to the music and deciding how they can best apply the movements to reflect what they hear.  They also need to decide “how can we as a class best represent leaves falling to the ground?” through asking them questions like “Do they all fall off the trees at once?” “How can we show that?”  The dance is not about us teaching them a set of specify movement to be done in a specific pattern.  They also achieve learning in the cognitive domain by adding new words to their vocabulary.  Some of them may not yet know words like drift and settle, and this dance will help them to grasp what they mean. Students’ affective learning was also demonstrated in this task progression.  Our peers worked as a group to represent the image of falling leaves.  They were aware of what their peers were doing and how they should adjust their own movements to create a realistic scene.  They also showed respect for one another by actively listening and participating. 
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